

MODEL LESSON FOR Vocabulary Lesson
English Language Arts

	Grade: K

	Title: Academic Vocabulary

	Lesson Overview

	Bulleted (include Time, Purpose, Teacher will…)
· Time: 20-30 minutes
· Purpose: Students will identify and retell key details of A Pocket for Corduroy.
· Teacher will scaffold, through guided reading, students’ retelling key details of A Pocket for Corduroy using pictures as support.

	Teacher Planning and Preparation

	Specific teacher directions to read text ahead of time, determine stopping points, developing text-based questions and identifying possible text evidence to answer the questions.

This should be done as a day 2 or 3 lesson, on the second read of the text.  Students should already be familiar with the story.  Group time should not be spent on decoding, but on vocabulary discussion.
Materials:

· Text: A Pocket for Corduroy
· Other Tier II words that could be used: ripe, nibble, market

	Unit Standards Applicable to This Lesson

	Use only grade-level standards, include Reading, Speaking/Listening and Writing (if appropriate)
RI4: Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.

L4: Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 1 reading and content, choosing flexibly from an array of strategies. 

	Lesson Procedure (Suggested language in italics is not intended as a script, but as a tool to help teachers create text dependent questions)
	Rationale

	Read A Pocket for Corduroy to the students, either in whole or small groups.

1. Contextualize the word for its role in the story.

Let’s go back to where the author says, “In a Pocket for Corduroy, Lisa was reluctant to leave the laundromat without Corduroy.”. I want to talk about this word, reluctant. When you are reluctant to do something, you really are not sure you want to do it.

2. Give Meaning.

Reluctant means you are not sure you want to do something.
3. Ask the children to repeat the word so they can create a phonological representation of the word.

Suggestions may be to have the children use a scary voice, whisper voice, echo with a partner, teacher voice, etc.

4. Provide examples in contexts other than the ones used in the story.

Here are some suggested examples:

a) Someone might be reluctant to eat a food they never had before.

b) Someone might be reluctant because it looks scary.

5. Children interact with examples or provide their own examples.

Have the students Think, Pair, Share with a partner. Think of a sentence using the word, reluctant. “I would be reluctant to…”. Turn to your partner and share your sentence. Have your partner explain how your sentence shows what the word, reluctant, means. After sharing, students will choose their favorite example and the pair that thought of that sentence will dictate it so the teacher can write it on a sentence strip to add to the word wall.

6. Ask the children to repeat the word so they can create a phonological representation of the word.

Suggestions may be to have the children use a scary voice, whisper voice, echo with a partner, teacher voice, etc.

7. Encourage the children to interact with the word by creating an activity for interacting with the word.

Give the group a list of scenarios and have them work together to sort them into categories.  Then have them label their categories and explain them to you. Here are some suggested scenarios.  If any of these are examples of someone being reluctant, clap your hands:

a) A girl is not sure she wants to go into a dark room.

b) A boy flies a kite in the park.

c) A girl sits next to her best friend.

d) The boy is afraid to approach an unfamiliar animal.

e) The student is afraid to go into a big school assembly.


	These words were selected from the text because the students should learn and understand the meaning of the words in order to have rich conversation about the text they read.  Some of the words were taken directly from the text but other words were chosen because they are related to the text.  

Teaching vocabulary will promote a connection to the learners’ experience and prior knowledge.  

When giving a definition, make sure it is “kid friendly.”  Teachers will often resort to having students look words up in the dictionary and in most cases; the definition is more difficult to understand than the word itself.  

By showing a picture while saying the sentence, the students are given multiple representations of the word and its meaning.  

To make the lesson more engaging the teacher could have the students sing the word back to him/her.  The students could say the word in a silly voice.  Choose an activity that your students would enjoy.  
Ideally, one of the categories your students create should be labeled reluctant.

	Lesson Closure

	Have the students explain their categories and their reasoning on why they put the scenarios where they did.
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